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THE INTRODUCTION 
Chiptw I 
Introduction 
To provide and maintain teacher training institutions 
is one of the serious responsibilities of the state, for no 
educational system can rise higher than the standards set 
up and maintained by its teaching force. The training of 
teachers, like everything else, is an ever changing process. 
In all probability there has never been a period in history 
in which great changes have taken place so rapidly as in the 
last twenty-five years. Industry and science are constantly 
carrying out programs of research to keep pace with the rap¬ 
idly advancing world of to-day. If the aim of education Is 
preparation for participation in society,-1- education must 
not lag behind industry and science. It would seem, there¬ 
fore, that In the field of education much work In research 
must be done if our educational system Is to advance along 
with these other phases of life. 
(1) Education in the latter half of the preceding 
century — In the last half of the nineteenth century the 
aim of education was not social participation but rather the 
possession of learning, vfaich served as cultural background 
o 
or as a foundation for professional training. The curric- 
(1) Finney, A Sociological Philosophy of Education, 
Chapter IV 
(2) Cubberly, A Brief History of Education, pp. 434-35 
and 
Eby and Arrowood, The Development of Modern 
Education, p. 896 (13) 
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ulum was lare®ly an outgrowth of the Medieval "seven liberal 
arts". It was purely academic and theoretical.5 The approach 
to the training of teachers of this period conformed rather 
closely to these aims; it was academic and was mainly con¬ 
cerned with factual knowledge. The emphasis was on subject 
matter and the students life activities were of secondary 
importance. 
(2) gflucation to-day — To-day the picture has somewhat 
changed. More and more attention is being centered on the 
individual instead of on subject matter. Thi3 change of em¬ 
phasis has caused individual differences to assume great im¬ 
portance in the educational scheme. Our aims of education 
must now be such as to insure that each individual shall work 
up to capacity in the particular field in which he is inter¬ 
ested and for Yfoich he Is adapted. With this change in aim 
should come a corresponding change in our methods of teacher 
training. Mow the possession of knowledge of the subject 
matter which is to be taught is not sufficient; it must be 
accompanied by the possession of a sound, functioning know¬ 
ledge of how to teach 
(3) The problem approach to teacher training — The 
test of teaching methods la the degree to which they function. 
When one considers methods, one becomes involved in problem 
(3) Eby and Arrowood, The Development of Modern 
Education, p. 895 (1) 
(4) Holmes, Henry W., Graduate School of Education, 
Being a Report of the Dean of the Graduate School of Educa 
tion to the President of Harvard University - 1937-1930 
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situations.5 It. is these problem situations which trouble 
the beginning teacher, and it is the manner in which she 
meets them that determines her success or failure. Thus it 
is the business of any teacher training institution to pre¬ 
pare its prospective teachers to meet the problems which are 
almost certain to confront them at the beginning of their 
careers. 
(4) Source of problems — This being true, it follows 
that there must be some method of determining and selecting 
the problems which students being trained in the art of 
teaching should recognize, analyze, and study. The most 
% 
logical source of such problems is the beginning teachers 
who are actually experiencing them. 
(5) Method of securing problems — Having recognized 
beginning teachers as the source from which to select teach¬ 
ing problems, it then becomes necessary to devise some means 
of reaching these teachers in order to discover their prob¬ 
lems. Inasmuch as a concensus of opinion regarding teaching 
problems was desired, a follow-up study was the method which 
seemed be3t suited to acquiring such information; and it is 
that method which was used in carrying out this study. This 
method is one that is coming rapidly to the front in educa¬ 
tional circles and has been used successfully in connection 
with industrial courses In high schools and In connection with 
curriculum construction. That any Commonwealth Study Is too 
(5) Symonds, Percival M., "Problems of Youth", School 
Review, XLIV (September, 1936) pp. 506-18 
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simple a plan by which a question as serious as the problems 
of the beginning teacher can be definitely solved Is quite 
evident, but a Commonwealth Study seemed the beat method of 
securing first hand information from teachers actually facing 
problem situations in their first year of teaching. 
It is hoped that the findings of this study will be of 
help to those institutions, supervisors, and principals who 
are most interested in determining and anticipating the 
problems of beginning teachers, and it is further hoped that 
new teachers themselves may find help in analyzing their own 
teaching experiences by comparing their particular problems 
with the general problems of the average teacher. 
STATET.uSFiT OF PROBLEM AND OUTLINE OF PROCEDURE 
Chapter II 
Statement of Problem and Outline of Procedure 
The general nature of this study was Indicated In the 
preceding chapter* This chapter Is devoted to a more de¬ 
tailed description of what was done* 
(1) Statement of problem ~ The purpose of this study 
is twofold: 
(a) To determine Just what the problems are that 
\ 
confront new teachers* 
(b) To offer some suggestions for solving these 
problems • 
(2) Subjects and materials -- Six hundred first year 
i 
teachers in the State of Massachusetts were reached by means 
of a check-list. These teachers had had no previous teaching 
experience either in Massachusetts or elsewhere* Of the six 
hundred check-lists distributed throughout the state three 
hundred twenty-four or fifty-four per cent were returned* 
(3) General procedure — 
(a) An activity analysis of the day's work of a num¬ 
ber of teachers was made by students in "Educational Re¬ 
search and Statistics" at the liLassachusetts State College. 
Each student in this class handed in a list of the dally 
activities of some particular teacher. Prom these data a 
list of seventy-seven items was made* These items in 
turn were classified under six general headings and sub¬ 
sequently incorporated in the check—lxst form u.3cd in 
this study. For a copy of the check-list see Appendix 1. 
(b) The first step in administering the check-list 
was securing the names and addresses of first year 
teachers In Massachusetts. This was done by requesting 
from each of the two hundred six superintendents In the 
9 
state a list of the first year teachers In his city, town 
or union. Of these two hundred six superintendents one 
hundred seventy-three sent the desired information. The 
total number of names and addresses submitted was six 
hundred. No teacher^ name appeared on the check-list as 
the study was thought to be more valid if each teacher 
understood that her identity would remain unknown. 
(c) In order to assure as large a check-list re¬ 
turn as possible, eighty-seven follow-up letters were 
sent to all superintendents from whose city, town, or 
union the return wa3 less than the number of check-lists 
mailed. Since no names appeared on the check-lists, 
postmarks on the envelopes were used as the means for 
checking all returns. 
(d) When the check-lists had been returned, the 
number and per cent of teachers checking each Item 
were tabulated. 
(e) The final step was the abstracting of material 
In current literature with a bearing on the items in the 
check-list. 
Each section of the check—list will oe considered 
in a separate chapter, and any further necessary de¬ 
scription of procedure will be*found therein. 
PREPARATION AND HANDLING OF PHYSICAL EQUIPMENT 
Chapter III 
Preparation and Handling of Physical Equipment 
The first section of the check—list sent to the various 
teachers in Massachusetts dealt with "Preparation and Han¬ 
dling of Physical Equipment", a very important phase of the 
classroom teacher* s work. Although it is a problem in any 
school, in the smaller schools it often presents a very def¬ 
inite handicap to the beginning teacher. 
(1) List of problems — Under the heading "Preparation 
and Handling of Physical Equipment" the following topics 
were listed: 
1. Ventilating and lighting the room. 
2. Finding illustrative material for classes. 
3. Having a voice in choosing the textbook. 
4. Distributing classroom supplies without 
loss of time. 
5. Getting class material mimeographed. 
6. Getting equipment repaired. 
7. Making use of city (town) and school libraries. 
8. Supervising playground activities. 
Ho attempt was made to arrange these topics according to 
importance, but that some were definitely more troublesome 
than others is shown by the relatively high number of teachers 
who checked certain problems and the relatively low number 
who checked other problems. This is shown in lade i. 
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Table I 
The Ranking of the Several Headings -under the Section 
” Preparation and Handling of Physical Equipment" and the 
Number and Percentages of Teachers Cnecking Each Heading 
Heading Rank 
dumber 
of 
Teachers 
Per 6ent 
of 
Teachers 
Ventilating and lighting 
the room. 4 126 39 
Finding illustrative 
material for classes. 1 183 57 
Having a voice in choosing 
the textbook. . 6 77 24 
Distributing classroom i 
supplies without loss 
of time. 2 141 44 
Getting class material k 
mimeographed•1 3 135 42 
Getting equipment 
repaired. 7 68 21 
Making use of city (town) 
and school libraries. 5 88 27 
Supervising playground 
activities 8 54 17 
(2) Problems found most difficult by teachers Of 
the three hundred twenty-four teachers who took part in this 
study one hundred eighty-three or fifty-seven per cent checked 
"Finding Illustrative material for classes". "Distributing 
classroom supplies without loss of time" and "Getting class 
material mimeographed" ranked next In Importance. One hundred 
12 - 
forty-one or forty-four per cent of the teachers found the 
former a problem, while one hundred thirty-five or forty- 
two per cent found the latter a problem. "Ventilating and 
lighting the room" also ranked relatively high. One hundred 
twenty-six or thirty-nine per cent found this a difficult 
problem. Of the eight problems listed the four receiving 
most consideration, therefore, from the three hundred twenty- 
four teachers appear in the following order: 
1. Finding illustrative material for classes. 
2. Distributing classroom supplies without 
loss of tine. 
5. Getting class material mimeographed. 
4. Ventilating and lighting the room. 
(3) Problems found least difficult by teachers — 
"Supervising playground activities" received the least con¬ 
sideration as only fifty-four or seventeen per cent of the 
teachers found this troublesome. Between twenty-one per 
cent and twenty-seven per cent of the teachers checked topics 
six, three, and seven; that is, sixty-eight or twenty-one 
per cent checked "Getting equipment repaired", seventy-seven 
or twenty—four per cent checked "Having a voice in choosing 
the textbook", and eighty-eight or twenty-seven per cent 
checked "Making use of city (town) and school libraries". 
Of the eight problems listed the four receiving least con¬ 
sideration, therefore, from the three hundred twenty--'our 
teachers appear in the following order: 
1. Supervising playground activities. 
13 - 
2. (Jetting equipment repaired. 
3. Having a voice in choosing tho textbook. 
4. Making use of city (town) and school libraries. 
Problems listed according to difficulty _ With 
these figures in mind the topics arranged according to diffi¬ 
culty would be grouped in different order from the original 
grouping and would be listed as follows: 
1. Finding illustrative material for classes. 
2. Distributing classroom supplies without 
loss of time# 
3. Getting class material mimeographed. 
4# Ventilating and lighting the room. 
5. Making use of city (town) and school libraries. 
6# Having a voice in choosing the textbook. 
7. Getting equipment repaired. 
8. Supervising playground activities# 
(5) Teacher comments — A1thought such information was 
not requested in the check-list, some of the teachers made 
interesting comments on certain items. These comments are 
included here for whatever weight they may add to this study. 
Many teachers found "Ventilating and lighting the 
room" difficult# Some teachers stated that they were 
obliged to work in old buildings or in rooms not meant 
for classrooms. In either case proper lighting and 
ventilating was sometimes a physical impossibility. 
Other teachers found difficulty in regulating tempera¬ 
ture and light without interrupting class routine or 
14 - 
disturbing students engaged in study. 
Insufficient library facilities made it difficult 
for some teachers to solve the problem of "Finding 
illustrative material for classes". 
"Distributing classroom supplies without loss of 
time" is difficult according to some teachers because 
a lack of closet and storage space prevents materials 
being accessible during school hours. 
The only reason given for difficulty in "letting 
class material mimeographed" was lack of time. 
Several suggestions were made concerning "Making 
use of city (town) and school libraries". Some 
teachers said that lack of time prevented their using 
the library. Others said the library was too distant, 
•sfoile son© were hampered by small public libraries. 
Another suggestion was that some libraries arc poorly 
equipped for reference work. One of the most impressive 
reasons for difficulty in library work was the fact 
that it is difficult to persuade many students to make 
use of library facilities. 
Although "Supervising playground activities" was 
given least consideration of all, several interesting 
ideas were set forth by teachers. Such reasons for 
difficulty in this work were no playground equipment, 
lack of money with which to carry on playground 
activities, lack of space for playground athletics, 
maladjustment between younger and older groups, and 
- 15 - 
planning activities suitable for all grades. 
Although there were opinions given concerning 
others of the topics discussed in this chapter, the 
number of teachers submitting similar opinions was 
too few to be considered in this study. 
In addition to the eight topics listed in the 
check-list the following were submitted as being 
troublesome: 
1, Old furniture (not easily adjustable). 
2, Lack of up-to-date textbooks and other 
materials. 
3* Lack of board space. 
4. Finding varied and worthwhile seat-work. 
5. Using one set of books with several 
classes. 
6. Finding written work for one grade while 
the other grade is doing oral work. 
7. Collecting materials and finished work. 
8. Proper care of materials by pupils. 
9. Trying to make room attractive. 
10. Keeping room in order. 
11. Neat arrangement of wraps. 
(6) Comments on related literature — Although much 
literature has been written on the physical equipment neces¬ 
sary for an efficient school system there has been compara¬ 
tively little written from the point of view of what the 
teacher can do with the equipment on hand. However enough 
16 - 
has been printed to guide teachers in some of the problems 
connected with equipment. 
illustrative material for classes’1 was 
mentioned more frequently than any other problem in 
this section of the check-list. Although in some 
schools limited finances prevent the acquisition of 
stereoscopes, stereographs, moving picture machines, 
* and radios; there are numerous sources of illustrative 
material the cost of which is negligible. Many fine 
photographs and prints are accessible to the teacher 
free of charge. Excellent magazines such a3 the 
"National Geographic”, "Nature Magazine", and "Popular 
Mechanics" have a wealth of such material. Advertising 
circulars of travel, pictorial sections of Sunday 
newspapers, and post cards are other sources of in¬ 
teresting and authentic pictures. Douglass^ has a 
helpful chapter on the use of visual aids in which he 
not only suggests sources but gives suggestions for 
the use of such material. Bossing2 in his chapter 
on "The Concrete Illustrations in Teaching" discusses 
the cost of various kinds of illustrative material and 
also offers some worthwhile suggestions as to the 
buying of such. Three further suggestions might be 
made. The first is connected with the present emphasis 
(1) Douglass, Harl R., Modern Methods in High School 
Teaching, Chapter VII 
(2) Bossing, Nelson L., Progressive Methods of Teaching 
in Secondary Schools, Chapter Xlt 
- 17 - 
on project teaching.3 Many subject-matter teachers 
utilize this means of preparing Illustrative material 
for their class-work; the preparation of charts, ex¬ 
hibits, etc. would fall under this head. Incidentally 
the project work offers possibilities of correlating 
class-work with worthwhile applications In other 
fields. The second suggestion is In connection with 
the use of the library. The library can very well be 
a clearing house for all sorts of Illustrative material. 
The librarian should be familiar with the work being 
done in the class-room and inform teachers of available 
material. The third suggestion 13 that contiguous 
schools might cooperate in the collection and dissemi¬ 
nation of material, each school concentrating on one 
or two fields. This clearing house idea has already 
been tried successfully in connection with visual film 
supplies. In the Bibliography will be found additional 
suggestions which will help the reader in selecting 
Illustrative material for his classes. 
"Distributing classroom supplies without loss of 
time" proved to be next in order of difficulty. This 
problem is best solved by training pupils to assume 
responsibility for an efficient handling of supplies. 
The successful teacher Is she who can delegate many of 
the details of her work to responsible members of the 
(3) Struck, F. Theodore, Creative Teaching, pp. 310-19 
18 - 
ola.r-s* Struck states that ''Good, management Is 
probably furthered best when the instructor teaches 
his pupils how to assume responsibility for many of 
these functions”. He goes on to say that "It enables 
the pupils to develop socially and economically val¬ 
uable habits and worthwhile attitudes and also per¬ 
mits the instructor to devote a larger share of his 
time to his most important responsibility—teaching". 
Two other problems which caused difficulty 
according to many teachers were "Getting class 
material mimeographed" and "Ventilating and lighting 
the room". In many schools there is no mimeograph, 
but a hectograph will adequately serve the needs of 
a small school. These hectographs can be purchased 
at a small cost or can be made with very little trouble 
by any teacher. The mimeographing Itself can be done 
by pupils thereby saving the teacher time and energy. 
The problem of light and ventilation is similar. In 
cases where the physical set up of the room cannot be 
improved there Ianft much the teacher can do, but again 
Struck1 s suggestion Is valuable. A3 ho says, "All 
details of housekeeping1 can appropriately be dele¬ 
gated to pupils who are rotated so that no one will 
find the work burdensome or in conflict with educational 
objectives"• 
(4) Struck, P. Theodore, Creative Teaching, Chapter V 
19 
For further literature on the above and for 
citations which should be of aid in connection with 
other topics listed in this chapter the reader should 
consult the appropriate heading in the Bibliography. 
DISCIPLINE CAUSES 
Chapter IV 
Discipline Causes 
The second section of the check-list dealt with "Dis¬ 
cipline Causes", a topic which is of great concern to most 
teachers. Many otherwise fine teachers have difficulty in 
meeting problems of discipline, and even excellent teachers 
sometimes find themselves confronted with problems which 
are closely associated with discipline. 
(1) List of topics — Under the heading "Discipline 
Causes" the following topics were listed: 
1. Presence of under-age and over-age pupils. 
2. Presence of a large range of intelligence. 
5. Presence of various nationalities. 
4. Presence of varied home environments. 
5. Presence of peculiar personality traits in 
pupils. 
6. Presence of undifferentiated course of 3tudy. 
7. Presence of pupils with "practical" rather 
than "intellectual" minds. 
8. Presence of "weak" disciplinarians among 
other teachers. 
9. Poor beginning—too easy. 
10. Poor beginning—too strict. 
11. Pupils too interested in out of school 
happenings. 
12. Too much out of class "police" work. 
(Corridor duty, basement duty, etc.) 
- 22 - 
13. Absence of home or parent cooperation. 
14. Absence of administrative cooperation. 
15. Lack of careful seating arrangement. 
16. Glasses too large to manage. 
17. Use of poor disciplinary devices. 
18. The course, unpopular with many, is required. 
19. Lack of understanding of pupil reactions. 
As in the first section no attempt was made to arrange these 
topics according to importance. Table II shows the relatively 
high number of teachers who found some of these topics diffi¬ 
cult to meet and the relatively low number who considered 
other topics serious problems. 
(2) Problems found most difficult by teachers — The 
problem considered most difficult by the throe hundred 
twenty-four teachers who took part In the study was "Presence 
of peculiar personality traits In pupils". Two hundred 
twenty—three or sixty-nine per cent checked this Item. The 
topic ranking next to "Presence of peculiar personality traits 
in pupils" was "Presence of a large range of intelligence". 
Two hundred one or sixty-two per cent of the teachers indi¬ 
cated that this was a serious problem. "Presence of varied 
home environments" ranked very close to "Presence of a large 
range of intelligence". This item was checked by one hun¬ 
dred ninety-nine or sixty-one per cent of the teacnerc. 
Another difficult problem, "Presence of under-age and over¬ 
age pupils", was checked by one hundred forty or forty- 
three per cent of the teachers. "Presence of pupils with 
- 23 - 
Table II 
The Ranking of the Several Headings under the Section 
"Discipline Causes" and the Humber and Percentages of 
Teachers Checking Each Heading 
Heading Rank 
Number ter cent 
of of 
Teachers Teachers 
Presence of under-age and 
over-age pupils* 
Presence of a large range 
of intelligence. 
Presence of various 
nationalities* 
Presence of varied home 
environments• 
Presence of Peculiar personality 
traits in pupils 
Presence of an undifferentiated 
course of study* 
Presence of pupil3 with 
"practical" rather than 
"intellectual" minds 
Presence of "weak" 
disciplinarians among other 
teachers* 
Poor beginning—too easy* 
Poor beginning—too strict* 
Pupils too interested in out of 
school happenings* 
Too much out of class "police 
work. 
Absence of home or parent 
cooperation. 
Absence of administrative 
cooperation. 
Lack of careful seating 
arrangement• 
Classes too large to roanage. 
Use of poor disciplinary 
devices* 
The course, unpopular with 
many, is required. 
Lack of understanding of pupil 
reactions. 
4 140 43 
2 201 62 
9 86 27 
3 199 61 
1 223 69 
13 59 18 
5 121 37 
11 77 24 
7 105 32 
18 11 3 
8 90 23 
16 32 10 
6 119 37 
17 17 5 
11 77 24 
12 68 21 
14 52 16 
15 46 14 
10 79 24 
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1practical* rather than * intellectual* minds” and "Absence 
of home or parent cooperation" were both found difficult 
problems by thirty-seven per cent of the teachers as one 
hundred twenty-one checked the former, while one hundred 
nineteen checked the latter. The last problem in this 
section to be considered a relatively difficult problem was 
"Poor beginning—too easy". One hundred five or thirty- 
two per cent found this topic troublesome. Of the nineteen 
problems listed the seven receiving the most consideration 
from hie hire© nundred twenty—four teachers appear in the 
following order: 
1. Presence of peculiar personality traits in 
pupils. 
2. Presence of a large range of intelligence. 
3. Presence of varied home environments. 
4. Presence of under-age and over-age pupils. 
5. Presence of pupils with "practical" rather 
than "intellectual" minds. 
6. Absence of home or parent cooperation. 
7. Poor beginning—too easy. 
(3) Problems found least difficult by teachers — 
"Poor beginning—too strict" and "Absence of administrative 
cooperation" received the least consideration as only eleven 
or three per cent of the teachers found the former trouble¬ 
some, and only seventeen or five per cent found the latter 
troublesome. Between ten per cent and sixteen per cent of 
- 25 - 
the teachers checked topics twelve, eighteen, and seventeen, 
that is, thirty-two or ten per cent checked "Too much out 
of class 'police* work", forty-six or fourteen per cent 
checked "The course, unpopular with many, is required", and 
fifty-two or sixteen per cent checked "Use of poor disci¬ 
plinary devices"• Of the nineteen problems listed the five 
receiving the least consideration appear in the following 
order: 
1. Poor beginning—too strict* 
2. Absence of administrative cooperation. 
3* Too much out of class "police" work. 
4. The course, unpopular with many, is required. 
5. Use of poor disciplinary devices. 
(4) Problems falling between "least" and"most" difficult - 
Ninety or twenty-eight; per cent of the teachers had diffi¬ 
culty with "Pupils too interested in out of school happenings". 
Two other rather troublesome problems were "Presence of 
various nationalities" and "Lack of understanding of pupil 
reactions" • Eighty-six or twenty-seven per cent of the 
teachers checked the former and seventy-nine or twenty-four 
per cent checked the latter. "Lack of careful seating 
arrangement" and "Presence of 'weak1 disciplinarians among 
other teachers" were rated as equal in difficulty by seventy- 
seven or twenty—four per cent of the teachers, ol^ei^io 
oj» twenty—one per cent checked "Classes too large to manage . 
(5) Topics listed according to difficulty — With 
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these figures in mind the topics arranged according to diffi¬ 
culty would be grouped as follows; 
1* Presence of peculiar personality trait3 in 
pupils, 
2. Presence of a large range of intelligence. 
3. Presence of varied home environments. 
4. Presence of under-age and over-age pupil3. 
5. Presence of pupils with "practical" rather 
than "intellectual" minds. 
6. Absence of home or parent cooperation. 
7. Poor beginning—too aa3y. 
8. Pupils too interested in out of school 
happenings• 
9. Presence of various nationalities. 
10. Lack of understanding of pupil reactions. 
11. Presence of "weak" disciplinarians among 
other teachers. 
Lack of careful seating arrangement. 
12. Classes too large to manage. 
13. Presence of an undifferentiated course of 
study. 
14. Use of poor disciplinary devices. 
15. The course, unpopular with many, is required. 
16. Too much out of class "police" work. 
17. Absence of administrative cooperation. 
18. Poor beginning—too strict. 
(6) Teacher comments — Although such information v/as 
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not requested in the check-list, some of the teachers made 
interesting comments on certain items. These comments are 
included here for whatever weight they may add to this 
study. 
According to some teachers "Presence of a large 
range of intelligence" ranked high because of the 
lack of provision on the part of the community for 
opportunity classes. Special mental cases and even 
mentally deficient pupils have to attend classes with 
the rank and file of students because there is no 
other place for them to go. 
Several of the teachers who experienced difficulty 
because of "Presence of pupils with 1practical* rather 
than * intellectual* minds" stated that this situation 
wan the result of a lack of trade school facilities. 
Many of the teachers who stated that "Absence of 
home or parent cooperation" was a problem said that in 
their estimation the indifferent attitude on the part 
of some of their students could be traced to the home. 
These tcacners found that in general a better attitude 
toward work and more desirable behavior were to oe 
found in those pupils whose parents checked their 
school progress than In those pupils whose parents paid 
little attention to their children*s school life. 
"Glasses too large to manage" was a difficult 
problem to solve for many teachers because of the 
presence of study pupils in the back of the room. 
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Several teachers stated that the fact that In some 
instances the teacher had no other contact with these 
pupils added to the difficulty. 
In view of the purpose of this study it was in¬ 
teresting to note that many teachers stated that they 
had difficulty with this problem because they lacked 
knowledge of disciplinary devices. 
Although there were opinions given concerning 
others of the topics discussed In this chapter, the 
number of teachers submitting similar opinions was 
too few to be considered in this study. 
In addition to the nineteen topics listed In the 
check-list the following v/ere submitted as being 
troublesome: 
1. Class clown. 
2. Permitting pupils to become too well 
acquainted with teacher. 
3* Weak discipline at home. 
4. Not enough books—two pupils having to 
use one book. 
5. Weather conditions (impossible to blow 
off steam outside). 
6. Lack of seatwork for the various groups 
that will occupy their time to advantage. (Either 
too much is given out and they are discouraged, or 
too little is given and they find time to get into 
mi3chief)• 
7. Adolescent instability duo to physical 
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development• 
8. Too much pressure on teacher causing 
nervous strain and tenseness# 
9# No chance to detain after school on 
account of bus. 
10. Inability to keep a "free atmosphere" 
under control. 
11. Talking out and interrupting speaker 
of class. 
(7) Comments on related literature — The literature 
upon the general subject- of pupil maladjustment in our 
schools Is voluminous in scope, and here space will permit 
mention of only a small part* The tendency of late years 
has been along the lines of an active attempt to prevent 
rather than the passive method of punishment. Some phases 
of our school organization are more prolific of maladjust¬ 
ment than others and here the "active prevention" must be 
given most attention. 
One of these phases mentioned most frequently by 
teachers is "Presence of peculiar personality traits 
in pupils". Whether this is because of the school or 
in spite of it is controversial, but a review of 
literature along these lines reveals two constructive 
suggestions for preyention. Bagley^ suggests that we 
(1) Bagley, E., "The Emotional Factor in Human Adjust 
ment". National Education Association Proceed5,nga, LXVIH, 
1920, pp. 311-18V 
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train, students to organize their conduct In such a way 
that few ©notional emergencies will arise and suggests 
the presence of a "guidance" teacher to whom pupils 
can go and with whom a frank discussion of emergencies 
can take place* This will prevent broodin , and in¬ 
troversion or the overt delinquency that might other¬ 
wise take place. Dickson2 suggests that where the 
trait is marked yie must have much information regarding 
the social, intellectual, and physical life of the 
pupil and the use of a case-history and a psychiatrist. 
A teacher must learn to recognize possible maladjust¬ 
ments and endeavor to prevent them. 
The second most potent cause of maladjustment, 
according to the teachers, i3 "Presence of a large 
range of intelligence". There is nothing the school 
can do to prevent this unfortunate situation but there 
is much that can be done to alleviate it. Pirst, the 
school must have an accurate check on the intelligence 
of each child. Second, Fenton^ points to the necessity 
for individual child guidance, particularly of the dull 
and the gifted, to see that they take advantage of the 
(2) Dickson, Virgil E., "Behavior Difficulties that 
Daffle Teachers" - Abstract. Rational Education Association 
Proceedings, LXIX, 1931, pp. 038-39 
(3) Fenton, Norman, "The Child o-uidance Clinic sna. 
Special Education" - Abstract. National Education As^sociaclon 
Proceedings, LXIX, 1931, pp. C30-37 
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differentiated methods and material the school has to 
offer. Third, is the suggestion made by Woods^ that 
the superior pupils must be taught by a teacher whose 
methods are flexible enough to cultivate any budding 
interests which may arise either within or outside the 
classroom. Fourth, Corning5 suggests that our present 
subject-matter organization prevents essential training 
for atypical pupils and pleads for an integrated attack 
on "learning as a whole". Regarding the matter of homo¬ 
geneous grouping, studies show that grouping plus dif¬ 
ferentiated methods plus differentiated subject matter 
will result in achievement superior to that found in 
equivalent heterogeneous classes. Studies also show 
that where aomogeneous grouping is not possible, much 
success will attend differentiated assignments in 
heterogeneous classes. For examples the reader might 
consult the Course of Study in English for Highland 
Park, Michigan (1932) and in English for the State of 
Oregon (1933-1939). 
Many studies have been made to determine the ma¬ 
terial most suited for special groups. This is usually 
(4) Woods, E. L., "The Gifted Child A Challenging 
Responsibility" - Abstract. Rational Education 
Proceedings, LXIX, 1931, pp. 57i;-b0 
(5) Corning, Hobart 1!., "Looking at the Whole Child", 
National Education Association Proceedings, LXl, , 
. 705-13 PP 
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published under the heading of "Individual Differences", 
The best bibliography of this material was published 
by Billet.6 
"Presence of varied home environments" is next 
mentioned by teachers as a cause of disciplinary prob¬ 
lems. It Is unfortunate taat teachers consider thi3 a 
problem. It offers a challenge and at the same time 
a method of procedure. The wide range of environments 
gives the numerous example situations needed in 
inductive teaching and should help in creating an 
"understanding of the abstract from first-hand research 
of the concrete". In order to develop this relation¬ 
ship the schooling the pupil receives must be thought 
of S3 only a part of education. The Bureau of Parent 
jt £ 
Education recognized this when it set up study and 
reading courses for parents in order to teach them to 
think of their problems in relation to the physical and 
mental health of the children. The school must have 
the cooperation of the home and each must recognize 
q 
the authority of the other." The policy of public re¬ 
lations is concerned with informing the hone concerning 
(6) Blllett, Roy, "Individual Differences, Marking and 
Promotion" , National Survey of Secondary Education, Bulletin 
#17, Mon. #13, Summary in Mon. 7/T 
(7) Howard, Homer, "A Progressive School Uses It3 
Environment" — Abstract. National Education Association 
Proceedings, LXVIII, 1930, pp. 454-bv ' 
(8) De Valliere, Mrs. Louis, "The Home Aids the School" 
National Education Association Proceedings, LXVIII, 1930, 
pp. 724-28 
(9) Bradford, Mrs. Hugji, "Home and School Cooperation 
oatract. National Education Association Proceeding, L - , 
331. DD. 280-82 
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the methods and alma of the school and the practices 
through which the school seeks to realize these alms,^0 
The teacher should seek every means to aecuro home- 
school cooperation and to improve the information of 
each concerning the other. When this is accomplished 
the school can go about its job of adjusting its offering 
for each individual pupil to best advantage. Then the 
presence of varied home environments will be an advan¬ 
tage rather than a detriment to instruction. 
The fourth and fifth difficulties mentioned by 
teachers are concerned with individual differences 
again. "Presence of under-age and over-age pupils" 
brings up tne whole question of acceleration and re¬ 
tardation and the latter opens up the question of 
failure about which so much has been written. Douglas 
shows that the question of retardation is becoming less 
acute. This is no doubt due to the fact that schools 
are adopting a more realistic viewpoint regarding 
failure. When school was a preparation for advanced 
(10) Palmer, Mildred, "First Contacts Betv/een Home and 
School", National Education Association Proceeding, LXIX, 
1931, pp. 657-60 ~~ 
(11) Douglass, Aubrey A., Modern Secondary Education, 
pp. 63-65. 
- 34 - 
study, failure indicated lack of the minimum preparation 
for tnls auvanced study# If the school is preparation 
for life the old idea of failure must he revised.^ If 
it means anything it must mean the failure of a pupil 
to use the capacity he possesses to prepare himself for 
life activities; and is this the fault of the pupil or 
the school? The question i3 controversial, hut the 
later literature in the field tends to emphasize the 
responsibility of the school in this connection. YJhat 
does failure mean? It may mean (1) that the pupil Is 
not sufficiently mature to undertake that subject 
(2) that the teacher did a relatively poor job In 
motivating the pupil (3) that the guidance department 
placed him In that class for a try-out or (4) that the 
guidance department did a poor job in predicting his 
success* At any rate, the latest Ideas regarding 
failure tend to show that over-ageness will decrease 
materially as time goes on. While it is still with us 
the suggestions above for atypical pupils should suggest 
a method of meeting the problem. Regarding under-age 
pupils there Is the controversy of more rapid progress 
vs. enrichment. If we have a superior pupil should we 
permit him to do the same type of work and so progress 
(12) Russell, Charles, Teaching for Tomorrow, pp. 190-92 
and 
Lafferty, H. M*, "The Position of the Pupil 
Failure in the New Curriculum' , School and oociet^, > 
(September 26, 1936) pp* 405-/ 
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through the grades at a much more rapid rate, or should 
w© so enrich the course that the pupil will remain with 
his grade and do work which conforms more closely to his 
capacity? The literature seems to advocate the latter."3 
Perhaps two or three years might be "skipped" without 
social detriment because social maturity tends to follow 
mental age more closely than chronological age; beyond 
this educators seem to favor enrichment. In general, the 
problem then becomes that of devising enriched creative 
work for these people; and here modern methods of 
curriculum construction will be of aid. 
The fact that teachers have listed as sixth among 
the causes of disciplinary difficulties "Absence of 
home and parent cooperation" would suggest that little 
is being done along the lines mentioned above. riters 
suggest in this connection that (1) the Parent-Teacher 
associations and the school should combine in studying 
social problems14 (2) that the school must show that it 
has something to offer the community in addition to 
academic studies10 (3) that something concrete and 
(13) Clement, J. A., Curriculum Making in Secondary 
Schools, pp. 111-12 
(14) Kilpatrick, William H., "Public Education as a 
Force for Social Improvement", K&tigrcal Education Association 
Proceedings, LXXIII, 1035, pp. 567-75 
(15) Lawson, Willie A., "Parent Education as w 
Supplementary to the Modern Elementary School Program , 
National Education Association Proceedings, L\xl-, -5o, 
pp• 242—4^ 
positive must go to the homes via the pupils16 and 
(4) that the school must not take an extreme position 
but go about changes gradually in order to educate 
17 the home concerning proposed changes. 
For further studies on the above and for citations 
which should be of aid in connection with the other 
topics listed in this chapter the reader should consult 
the appropriate heading in the Bibliography. 
(16) Sutton, Willis A., Building a Community thru 
,he Elementary School", national Education Association 
»roc.- edln^s, LXXIV, 1936, pp. Bob-ofi 
(17) Sexaon, John A. 
llew Elementary Education?" 
Proceedings, LXXIV , 19.56, 
’'Has the Public Accepted the 
* national Education Association 
pp. S433R5 
DISCIPLINE TYPES 
Chapter V 
Discipline Types 
The second and third sections of the check-list dealt 
with general subject of discipline; but whereas the second 
section was concerned with causes of discipline, the third 
section dealt with type3 of discipline. 
(1) List of topics — Under the heading "Discipline 
Types" the following topics were listed: 
1. Truancy. 
2. Failure to observe established rules of 
school routine. 
3. Lack of attention to class activities. 
4. Distracting attention of other members of 
the class. 
5. Impudent remarks to teachers or members of 
class. 
6. Damaging school property. 
7. Stealing. 
8. Cheating in examinations. 
9. Misbehavior on way to or from school. 
As In the preceding sections no attempt was made to 
arrange these topics according to Importance. TaiAe III 
shows the relatively high number of teachers viio found 
some of these situations difficult to meet and the rela¬ 
tively low number vho considered others serious problems. 
(2) Problems found most difficult by teachers 1 L 
problem considered most difficult by the three hundred 
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Table III 
The Ranking of the Several Headings under the Section 
"Discipline Types" and the Number and Percentages of Teachers 
Checking Each Heading 
Heading Rank 
dumber 
of 
Teachers 
Per cent 
of 
Teachers 
Truancy. 8 15 5 
Failure to observe estab¬ 
lished rules of school 
routine. 2 194 60 
Lack of attention to class 
activities. 2 194 60 
Distracting attention of 
other members of class. 1 228 70 
Impudent remarks to 
teachers or members 
of class. 3 144 44 
Damaging school property. 4 86 27 
Stealing. 7 16 5 
Cheating in examinations. 6 41 13 
Misbehavior on way to or 
from school. 5 57 18 
twenty-four teachers who participated in this study was 
"Distracting attention of other members of the class". Two 
hundred twenty-eight or seventy per cent checked this prob¬ 
lem. The two problems which ranked next to "Distracting 
attention of other members of class" were "Failure to observe 
established rules of school routine" and "Lack of attention 
to class activities". Each of these topics wa3 checked by 
40 - 
one hundred ninety-four or sixty per cent of the teachers. 
The last problem in this section to be considered trouble¬ 
some was "Impudent remarks to teachers or members of class". 
One hundred forty-four or forty-four per cent found this a 
serious problem in their teaching experience. Of the nine 
problems listed the four receiving most consideration from 
the three hundred twenty-four teachers appear in the following 
order: 
1. Distracting attention of other members of 
the class. 
2. Failure to observe established rules of 
school routine. 
Lack of attention to class activities. 
3. Impudent remarks to teachers or members of 
class. 
i 
(3) Problems found least difficult by teachers — 
"Truancy" and "Stealing" received the least consideration 
as only fifteen or five per cent of the teachers checked the 
former, and only sixteen or five per cent found the latter 
a troublesome problem. Of the nine problems listed the two 
receiving least consideration from the three hundred twenty- 
four teachers appear in the following order: 
1. Truancy. 
2. Stealing. 
(4) Problems falling between "least" and "most" 
difficult — Eighty-six or twenty-seven per cent of the 
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teachers had difficulty with "Damaging school property". 
"Misbehavior on way to or from school" was checked by 
fifty-seven or eighteen per cent, and "Cheating in exami¬ 
nations" by forty-one or thirteen per cent of the teachers 
participating in the study. 
(5) Topics listed according to difficulty — With 
these figures in mind the topics arranged according to 
difficulty would be grouped as follows: 
1. Distracting attention of other members of 
class. 
2. Failure to observe established rules of school 
routine. 
Lack of attention to class activities. 
3. Impudent remarks to teachers or members of 
class. 
4. Damaging school property. 
5. Misbehavior on way to or from school. 
6. Cheating in examinations. 
7. Stealing. 
8. Truancy. 
(5) Teacher comments -- Although such Information was 
not requested In the check-list, some of the teachers made 
interesting comments on certain items. These comments are 
included here for whatever weight they may add to this study. 
Several statements were submitted concerning "Lack 
of attention to class activities". Many teachers seemed 
to be of the opinion that this problem was the result of 
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Inability of some students to understand academic work. 
Other teachers felt that some of their pupils were 
inattentive because they were indifferent toward school 
work in general. This was especially true of student a 
who were under sixteen but who wanted to leave school. 
These students were merely waiting to become old enough 
to leave school and go to work. Other teachers at¬ 
tributed their difficulty to the general attitude of 
laziness on the part of various members of the class. 
A number of teachers said that the low mentality of 
3ome of their students was the reason for inattention. 
Another problem causing difficulty was "Distracting 
attention of other members <?f the class". As in the 
problem discussed above low mentality was thought by 
several teachers to be the reason why this was a diffi¬ 
cult problem. Another reason according to some teachers 
was the presence of a class "show-off" who unable to 
get attention in any other way tried to obtain it by 
distracting the attention of his neighbors. A con¬ 
siderable number of teachers found the source of diffi¬ 
culty to be inability to sit still. Children of this 
type played with pens, pencils, and rulers thereby up¬ 
setting the class work. 
The chief cause of "Damaging school property" 
submitted by the teachers was general carelessness, and 
the most common evidence of this problem was scratching 
desk tops with pens or pencils. 
43 - 
Although there were opinions given concerning 
others of the topics discussed In this chapter, the 
number of teachers submitting similar opinions was 
too few to be considered In this study. 
In addition to the nine topics listed In the 
check-list the following were submitted as being 
troublesome s 
!• Talking out without permission, 
2. Telling tales. 
3, Wasting materials. 
4. Misbehavior at social events of the 
school. 
5, Restlessness and Impatience of bright 
students while the teacher is trying to draw out 
the slow students in class discussions. 
(7) Comments on related literature — A discussion 
of Discipline Types can mean very little apart from a dis¬ 
cussion of Discipline Causes. The two are so correlated 
that the reader is urged to consider the literature in thl3 
chapter as supplementary to the review presented in Chapter 
IV, In that chapter the fact was presented that the cause 
of disciplinary problems can usually be traced to some mal¬ 
adjustment on the part of the school; Its regulations. Its 
organization, its methods, and the resulting failure to con¬ 
sider the differences of Individual pupils and to treat these 
differences effectively. This throws the whole attack In 
the discussion of discipline into the active phase of school 
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work rather than Into the passive. And if we consider the 
question of discipline from the active aspect, we are 
immediately faced with method. How can we teach so as to 
prevent discipline cases from arising? How can we teach 
so that each pupil is actively engaged according to his 
capacity in the matter at hand? The answer to many of the 
questions arising in this chapter will therefore be found 
also in Chapter VI dealing with Methods of Teaching. Given 
the causes which lead to discipline problems and given the 
method of transforming these caus©3 into agents of active 
participation, and this done effectively; then, we do not 
need this chapter in aiding teachers to do their work. 
Since, however, perfection is seldom realized it behooves 
the teacher to recognize the most likely manifestations of 
trouble and provide against them. 
The most likely manifestation, according to 
teachers, is "Distracting attention of other members of 
the class". Prom the above it would appear that the 
teacher is not conducting her class so that everyone 
is interested and engaged in the work at hand. The 
teacher should analyze her methods with the aim of 
ultimately choosing a more effective one. Temporarily, 
she might consult the homeroom teacher, who undoubtedly 
has more information concerning the pupil mid whose 
cooperation should be enlisted in changing the attitude 
of the pupil regarding school work. Hie homeroom 
teacher can do much to bring about a change in attitude 
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which will tend to eliminate some of this trouble. 
Most children like attention, and many times this prob¬ 
lem is the result of a child's inability to associate 
^^th other people, He doesn't know how to work with 
the group yet he wants the approval of the group. The 
homeroom offers a fine chance for the development of 
acceptable social behavior* Glass1 stresses the im¬ 
portance of the homeroom as a means for developing 
proper social behavior through cooperative achievements 
in homeroom activity. Another aid in the solution of 
this problem may be found in cooperating with the stu¬ 
dent council. According to Wagner^ the student council 
influences conduct and aids in discipline by emphasizing 
the socially constructive method of improving behavior. 
He would substitute social pressure by the pupils for 
pressure brought to bear by the teacher. 
Another problem in some ways similar to the, one 
mentioned above i3 "Lack of attention to class activities"• 
One way of solving this problem is to change the pupil's 
attitude of indifference to a desire to cooperate with 
the other members of the class. Tarbell states that 
(1) Glass, Janes M., "Democratizing the Homeroom Program" • 
Abstract. National Education Association Proceedings, LXIX, 
1931, pp. 5 
(2) Wagner, K. Channing, "Extra-Curriculum Activities, 
a Training for Democracy" - Abstract. National Educa tIon 
Association Proceedings, LXIX, 1931, pp» 593—95 
(3) Tarbell, Emily, "The Development of Character through 
Extra-Curriculum Activities - Abstract. National Education 
Association Proceedings, LXX, 1932, pp. 313-15 
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attention and Interest are increased by encouraging 
pupils to take an active part in class activities. 
Attending to the work at hand is not only difficult 
for students, it is a problem for adults as well. The 
teacher must not lose sight of the fact that attention 
on the part of the class is best arrived at by making 
the class work vital and purposeful. The teacher who 
can present her subject in an interesting manner ha3 a 
minimum of wandering attention. However it must be 
admitted that all subjects are not equally Interesting 
to every pupil regardless of the methods of teaching 
used. In some instances where interest lessens, strength 
of character mu3t provide the stimulus for paying atten¬ 
tion to the work at hand. Thus the teacher must not 
only supply the tools of education—the subjects of the 
curriculum--she must also develop in her pupils the 
4 
strength of character to use those tools. 
"Failure to observe established rules of school 
routine" causes difficulty in many instances because 
the standards set up in the pupils outside life are 
often quite different from those maintained by the 
school. Watson4 5 makes a plea for integrated living. 
(4) Pollick, Raymond E., "Character Education", 
Abstract. Rational Education Association Proceedings, LXIX, 
1931, pp. 450-62 
(5) Watson, Goodwin, "An Integrated Curriculum for the 
Integration of Children from the Standpoint of Psycnology -- 
Abstract. National Education Association Proceedings, LXi., 
1931, pp. 472-76“ 
He advises the teacher to become acquainted with the 
home and play background of her pupils. In this way 
she can bring about to a certain extent an integration 
of the child* s outside environment and his school 
environment. Furthermore by careful analysis of the 
problems of her students the teacher can turn their 
failures to observe rules Into stepping stones toward 
a more wholesome behavior. 
"Impudent remarks to teachers or members of the 
class" Is thevisible sign that an unfortunate feeling 
exists between teacher and pupil. It is sometimes an 
exaggerated self defense against a real or fancied 
domination on the part of a teacher. According to 
C 
Fretwell pupil participation in school government 
tends to create a friendly feeling between teachers 
and pupil3 and is psychologically remedial in that It 
provides for emotional satisfaction between pupil and 
administrator# It Is evident to all that unless the 
teacher knows how to win the confidence and respect of 
her pupils she is In danger of having to face the 
problem of Impudence. Redl' makes several suggestions 
(6) Fretwell, E. K., "Seven Purposes of Pupil 
Participation in Government" - Abstract. 1^ucatLO— 
Association Proceedings, LXIX, 1931, pp# 599—601 
(7) Redl, Frits, "Some Important Factors in Personality 
Development" - National Education Assoclation.Procecdir^s, 
LXXVI, 1938, pp. 428-51 
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for winning such confidence thereby influencing the be¬ 
havior of pupils. (1) The use of rewards such as 
pleasant situations or praise is based on the funda¬ 
mental principle that children tend to repeat those 
experiences which result in satisfaction or pleasure. 
(2) Punishment when thought of as the depriving of 
pleasant situations is an effective means of influencing 
behavior. This view of punishment does not result in 
fear of the teacher but promotes a respect for her 
leadership. (3) An appeal to conscience is in many 
cases successful. Thi3 recognizes the responsibility 
of the first years of education to build the most funda¬ 
mental parts of what later will appear as conscience 
in a personality. (4) An appeal to reason, pointing 
out logical connections, often eliminates the need for 
punishing again and again. (5) Showing the relation¬ 
ship between a desired behavior and the ideals set up 
within a student is one more method of influencing a 
child*s behavior without sacrificing the spirit of 
friendliness between student and teacher. There are 
other methods of controlling pupil reactions but con¬ 
sideration of those mentioned above should result in 
a finer cooperation and a mutual respect between 
teacher and pupil. 
For further studies on the above or for citations 
which should be of value and in connection with the 
other topics listed in this chapter the reader should 
consult the appropriate heading in the Bibliography. 
TEACHING 
Chapter VI 
Teaching 
The fourth section of the check-list dealt with "Teaching", 
a matter of great concern to all teaohers but of particular 
anxiety to inexperienced teachers. 
(1) List of topics — Under the heading "Teaching" the 
following topics were listedj 
1. Preparation for the class lesson. 
2. Asking questions which stimulate thinking. 
3. Guiding pupil participation in lesson. 
4. Beginning work at the level of the class. 
5. Knowledge of subject matter in grades preceding 
and following grade taught. 
6. Diagnosing pupil difficulties or weaknesses. 
7. Varying instruction to meet pupils* interests. 
8. Varying instructions according to ability of 
pupils. 
9. Wise handling of "controversial" issues. 
10. Proper balance between "textbook" and "activity" 
exercises. 
11. Remedial work with special pupil cases. 
12. Proper balance between written and oral work. 
13. Proper balance between "lecturing" and 
"discussion"• 
14. Handling two or more classes at once. 
15. Teaching too many subjects. 
16. Changing artificial incentives (rewards, 
emulation, etc.) to a liking for the subject itself. 
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17. Motivating pupils to want to work. 
18. Correct spacing of reviews and drills. 
19. Wise choice of pupil homework. 
20. Testing the results of teaching. 
21. Grading pupils for report cards. 
22. Deciding which pupils should fail. 
23. Lack of helpful suggestions from supervisors 
and principals. 
As in the preceding sections no attempt was made to arrange 
these topics according to Importance. Table IV shows the 
relatively high number of teachers who found some of these 
activities troublesome to complete and the relatively low 
number who considered others difficult. 
(2) Problems found most difficult by teachers — Of 
the three hundred twenty-four teachers participating in this 
study more than half found "Beginning work at the level of 
the class" and "Remedial work with special pupil cases" 
difficult problems to solve. The former was checked by one 
hundred ninety-seven or sixty-one per cent; the latter by 
one hundred eighty-four or fifty-seven per cent. Another 
problem about which many teachers were concerned was 
"Motivating pupils to want to work". One hundred fifty-four 
or forty-eight per cent had difficulty with this phase of 
their work. Between forty and thirty-seven per cent checked 
problems six, eight, seven, and twenty-one. One hundred 
thirty-one or forty per cent checked "Diagnosing pupil 
' difficulties or weaknesses", one hundred twenty-seven or 
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Table IV 
The Ranking of the Several Headings under the Section 
"Teaching" and the Number and Percentages of Teachers 
Checking Each Heading 
Heading Rank 
Humber 
of 
Teachers 
Per cent 
of 
Teachers 
Preparation for the class lesson. 
Asking questions which stimulate 
17 54 17 
thinking. 
Guiding pupil participation in 
11 97 30 
lesson. 
Beginning work at the level of 
12 87 27 
the class. 
Knowledge of subject matter in 
grades preceding and following 
1 197 61 
grade taught. 
Diagnosing pupil difficulties or 
8 109 34 
weaknesses. 
Varying instruction to meet 
4 131 40 
pupils* interests. 
Varying instructions according to 
6 123 38 
ability of pupils• 
Wise handling of "controversial” 
5 127 39 
issues. 
Proper balance between "textbook" 
21 41 13 
and "activity" exercises. 
Remedial work with special pupil 
13 65 20 
cases. 
Proper balance between written 
2 184 57 
and oral work. 
Proper balance between "lecturing" 
16 58 18 
and "discussion". 
Handling two or more classes at 
20 46 14 
once. 10 101 31 
Teaching too many subjects. 
Changing artificial incentives 
(rewards, emulation, etc.) to 
14 63 19 
a liking for the subject itself. 
Motivating pupils to want to 
15 62 19 
work. 
Correct spacing of reviews and 
3 154 48 
drills. 19 47 15 
Wise choice of pupil homework. 22 27 8 
Testing the results of teaching. 18 50 15 
Grading pupils for report cards. 
Deciding which pupils should 
7 121 37 
fail. 
Lack of helpful suggestions from 
9 105 32 
supervisors and principals. 23 24 7 
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thirty-nine per cent checked ‘’Varying instructions according 
to ability of pupils”, one hundred twenty-three or thirty- 
eight per cent checked "Varying instruction to meet pupils* 
interests" , and one hundred twenty-one or thirty-seven per 
cent checked "Grading pupils for report cards". Another 
serious problem, "Knowledge of subject matter in grades 
preceding and following grade taught", was acknowledged 
troublesome by one hundred nine or thirty-four per cent of 
the teachers. Two problems ranking close in difficulty, 
"Deciding which pupils should fail” and "Handling two or 
more classes at once" were checked by one hundred five or 
thirty-two per cent and one hundred one or thirty-one per 
cent respectively. 
Of the twenty-three problems listed the ten receiving 
the most consideration from the three hundred twenty-four 
teachers appear in the following order: 
1. Beginning work at the level of the class. 
2. Remedial work with special pupil cases. 
3. Motivating pupils to want to work. 
4. Diagnosing pupil difficulties or weaknesses. 
5. Varying instructions according to ability 
of pupils. 
6. Varying instruction to meet pupil3* interests. 
7. Grading pupils for report cards. 
8. Knowledge of subject matter in grades preceding 
and following grade taught. 
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9. Deciding which pupils should fail. 
10. handling two or more classes at once. 
Problems found least difficult by teacher* — The 
two problems receiving least consideration were "Lack of 
helpful suggestions from supervisors and principals" and 
"wise choice of pupil homework". Twenty-four or seven per 
cent checked the former and twenty-seven or eigit per cent 
checked the latter. Two other problems causing comparatively 
little concern were "Wise handling of ’controversial* issues" 
and "Proper balance between * lecturing* and *discussion*". 
These problems were checked by forty-one or thirteen per 
cent of the teachers and forty-six or fourteen per cent 
respectively. "Correct spacing of reviews and drills" and 
"Testing the results of teaching" were both checked by fifteen 
per cent of the teachers, the former by forty-seven and the 
latter by fifty. Fifty-four or seventeen per cent considered 
"Preparation for the class lesson" difficult and fifty-eight 
or eighteen per cent had difficulty with "Proper balance 
between written and oral work". Of the twenty-three problems 
listed the problems receiving least consideration appear in 
the following order: 
1. Lack of helpful suggestions from supervisors 
and principals. 
2. Wise choice of pupil homework. 
3. Wise handling of "controversial" issues. 
4. Proper balance between "lecturing" and 
"discussion" 
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5* Correct spacing of reviews and drills. 
6. Testing results of teaching. 
7. Preparation for the class lesson. 
8. Proper balance between written and oral work. 
(4) Problems falling between wleast” and "most" diffi¬ 
cult — Ninety-seven or thirty per cent had difficulty with 
"Asking questions which stimulate thinking", and eighty- 
seven or twenty-seven per cent had difficulty with "Guiding 
pupil participation in lesson". Sixty-five or twenty per 
cent checked "Proper balance between 'textbook* and 'activity' 
exercises". "Teaching top many subjects" and "Changing 
artificial incentives to a liking for the subject itself" 
were checked by nineteen per cent of the teachers. Sixty- 
three checked the former; sixty-two, the latter. 
(5) Topics listed according to difficulty — With these 
figures in mind the topics arranged according to difficulty 
would be grouped as follows: 
1. Beginning work at the level of the class. 
2. Remedial work with special pupil cases. 
3. Motivating pupils to want to work. 
4. Diagnosing pupil difficulties or weaknesses. 
5. Varying instructions according to ability of 
pupils• 
6. Varying instruction to meet pupils' Interests. 
7. Grading pupils for report cards. 
8. Knowledge of subject matter in grades preceding 
and following grade taught 
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9. Deciding which pupils should fail. 
10. Handling two or more classes at once. 
11. Asking questions which stimulate thinking. 
12. Guiding pupil participation in lesson. 
13. Proper balance between "textbook” and 
"activity" exercises. 
14. Teaching too many subjects. 
15. Changing artificial incentives to a liking for 
the subject itself. 
16. Proper balance between written and oral work. 
17. Preparation for the class lesson. 
18. Testing results of teaching. 
19. Correct spacing of reviews and drills. 
20. Proper balance between "lecturing" and 
"discussion"• 
21. Wise handling of "controversial" issues. 
22. Wise choice of pupil homework. 
23. Lack of helpful suggestions from supervisors 
and principals. 
(6) Teacher comments — Although such information was 
not requested in the check-list, some of the teachers gave 
interesting comments on certain items. These items are in¬ 
cluded here for whatever weight they may add to this study. 
Several teachers were of the opinion that trying 
to teach too much in a short period was responsible 
for difficulty in "Preparation of the class lesson". 
Many teachers had trouble in planning worthwhile seat- 
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work for their classes. A number of other teachers 
found It difficult to make provision In the lesson plan 
for individual differences. This v/as especially true 
in cases of teachers *ho were doing project work. 
Although a large number of teachers checked 
"Varying instruction according to ability of pupils" 
the only reason given for this difficulty was the fact 
that their classes were far too large for efficient 
teaching. 
Two reasons were given for the difficulty many 
teachers found with "Remedial work with special pupil 
cases". Lack of time was stated by a large number of 
teachers as the cause of this difficulty. Many teachers 
volunteered the information that since a large number 
of students were transported by bus that there was no 
time after school for these pupils to receive extra 
help. Busses usually leave within fifteen minutes after 
closing time. 
"Wi3e choice of pupil homework" was a problem for 
several teachers because they found it difficult to 
know how much work to assign. If they assigned too 
little, homework was not as worthwhile as It should be; 
If they assigned too much. It was burdensome to the 
pupils• 
Although there were opinions given concerning 
others of the topics discussed in this chapter, the 
number of teachers submitting similar opinions was too 
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few to be considered in this study. 
In addition to the twenty-three topics listed in 
the check-list the following were submitted as being 
troublesome: 
1* Poor management of teacher’s time_ 
spending too much on school and none on pleasure 
or exercise. 
2. Preparing seatwork for retarded children. 
3. One class right after another with no 
breathing spell. 
4. Keeping attention of slow children. 
5. Finding enough work for very bright 
children to keep them busy when their required 
work is done. 
6. Hesitancy in bringing problems before the 
superintendent. 
7. Responsibility for children on the way to 
and from school. 
8. Finding time to care for individual needs. 
9. Teaching subjects for which the teacher 
has not been prepared. 
10. Trying to adjust textbook to level of 
pupils. 
(7) Comments on related literature — The literature 
relating to this section of the check-list Is extensive in 
scope but space permits discussion of only a small part of 
that which has been written. 
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Approximately two-thirds of the teachers Indicated 
that "Beginning work at the level of the class" was a 
troublesome problem, A common fault of the early stages 
of developing ability on the part of the teacher Is that 
of neglecting to determine what Is already in possession 
before beginning the next unit of work with a class.3- 
To do effective work In suiting the level of instruction 
to the class teachers must know the home and play back¬ 
ground so that it can be made use of In understanding 
and enriching the life of the school.2 In many Instances 
failure to develop appreciation in such subjects as art 
and music is the result of beginning at a level too far 
removed from the class or from attempting to raise that 
level too rapidly. 
The regular program of a teacher is set like the 
four hundred day clock to run on and on aa long as 
pupils are normal and usual In behavior. It is the un¬ 
usual pupil that calls out the real teaching abilities 
of a teacher. "Remedial work with special pupil cases" 
Is often interpreted as having to do with those pupils. 
(1) Avent, Joseph, Excellencies and Errors in Glass- 
room Management, p. 96 (lT~ 
(2) Watson, Goodwin, "An Integrated Curriculum for the 
Integration of Children from the Standpoint of Psychology", 
National Education Association Proceedings, LXIX, 1931, 
pp. 47'2-TS 
(3) Douglass, Ilarl, lAodern Methods in high Scxiool 
Teaching, p. 27 
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rtio for some reason or other, are below the class aver¬ 
age In accomplishment. This however Is but half the 
picture. In Its broader Interpretation it Includes all 
pupils not classified as average. Among the possible 
special cases is the pupil of superior ability who In 
a social studies class needs help in the selection of 
varied supplementary material. The teacher must not 
lose 3lght of his need In the needs of those pupils in 
the same class who should have a type of remedial work 
based on Interpretation of the textbook. Remedial work 
with the dull pupil should not be at the expense of the 
gifted. Perhaps the greatest need for remedial work 
Is In the field of reading. For the mentally handi¬ 
capped there Is need for clinical treatment.5 Regard¬ 
less of the difficulty. If remedial work Is to be 
effective, it mu3t be accompanied by diagnostic pro- 
cedures. Probably no man has contributed more to the 
field of reading instruction than Arthur Gates. In 
the Bibliography the reader will find listed some of 
the most helpful of Mr. Gates* publications. 
(4) Canty, Mary, "Social Studies Material in the 
Elementary Reading Program" - Abstract. Rational Education 
Association Proceedings, LXXVI, 1938, pp. 645-4(5 
(5) Hegge, Thorleif, "The Problem of Reading Deficiency 
In the Mentally Handicapped", Rational Education Association 
Proccodinga, LXXV, 1937, p. 44(T” 
(6) Munk, Bessie, "Remedying Reading Difficulties in a 
Junior Activities Room", Rational Education Association 
Proceedings, LXXV, 1937, pp. 440-42 
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In the section on discipline the need for "Moti¬ 
vating pupils to want to work" was discussed in con¬ 
nection with its definite bearing on discipline problems, 
fay lor1 makes a statement to the effect that the best 
preparation of youth for meeting the needs of their 
later years is the satisfactory mastery of curriculum 
content in the favorable environment of the school and 
under the leadership of an inspiring teacher, thus 
insuring steady, effective progress from grade to grade. 
This aim of education however fails unless the teacher 
succeeds in supplying effective motivation of curriculum 
content. The teacher should not lose si$it of the fact 
that subject matter becomes important educationally 
only when it contributes to the development of the 
8 
individual.^ Again it is the responsibility of the 
teacher to supply the necessary motivation in order 
that subject matter may contribute to this development 
of the individual. Education should be through activity 
and no activity or Interest should be chosen unless it 
has social significance. Every teacher and particularly 
the beginning teacher should keep in mind the "laws of 
(7) Taylor, George, "The Principal^ Policy of 
Administration and Supervision as a I/.eans of Promoting 
Articulation" - Abstract. National Education Association 
Proceedings, LXIX, 1931, pp. 442-44 
(8) Merchant, Pauline, "A Socially Significant 
Curriculum" , National Education Association Proceedings, 
LXXIV, 1936, pp. 20&-3 
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learning", especially the lav/ of effect.5 An under¬ 
standing of the basic principles underlying the law of 
effect will do much toward guiding the teacher in the 
art of motivating educational activities. Struck^ 
has some helpful suggestions concerning (1) importance 
of motives (2) sources of motives (5) motivating manip¬ 
ulated learning (4) motivating the drill lesson (5) 
motivation through the assignment (6) motivating through 
socialized instruction and (7) motivating by posters 
and charts. Although Struck is primarily interested in 
the industrial arts field and vocational education the 
principles which he sets forth are helpful to the 
general classroom teacher. 
The three problems ranking next in difficulty, 
"Diagnosing pupil difficulties or weaknesses", "Va¬ 
rying instruction according to ability of pupils", and 
"Varying instruction to meet pupils1 interests" are 
closely related. The solving of the first is the ini¬ 
tial step in the solution of the remaining two. The 
idea of individual instruction has taken firm hold upon 
the minds of the teaching body in our public schools. 
Ko longer is subject matter presented to groups of 
students with no regard for individual differences. 
Wherever possible young people must be prevented from 
(9) Struck, Theodore, Creative Teaching, p. 127 
(10) Ibid pp. 128-34 
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drifting into social handicaps; they must be guided 
toward activities that are individually and socially 
worthwhile* That the teacher exerts a strong influ¬ 
ence on the outlook and ideals of pupils is evident.31 
Such power to influence youth, like any other form of 
power, is accompanied by grave responsibility. The 
teacher should use every means at her command to diag¬ 
nose the weaknesses of her pupils. Educational diagnosis 
implies some form of testing. This can be done through 
the medium of standard texts or through tests constructed 
by the teacher. "When the concrete difficulties have 
been discovered a further step is to question for each 
item the cause of difficulty and the possibilities for 
developing the want or feeling from which learning can 
result."10 
When the teacher has diagnosed to the best of her 
ability the problem cases before her, the next step is 
to vary instruction according to ability. The numerous 
experiments in homogeneous grouping are an effort to 
solve this problem. "The practice of separating the 
ability groups of classes into homogeneous parts is, 
like that of segregating the brilliant, open to question. 
It is true that the separation will emphasize the 
(11) Temple, D. E., "New Progressive Movements", 
National Education Association Proceedings, LXXIV, 1S36, 
pp. 205-T" 
(12) Russell, Charles, Teaching for Tomorrow, pp. 16-17 
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differences in curriculum standards among different 
types of pupils, which is an advantage since it is 
easy for the complacent teacher to become intent upon 
subject matter and ignore the pupils, but at the same 
time trie practice makes distinctions among the pupils 
that may or may not be justified,"15 The problem of 
segregation, however, is one of administration rather 
than teaching, Inskeep14 stresses the fact that all 
teaching procedures must be presented to the mentally 
retarded child as to appear exaggeratedly attractive, 
interesting, and worthwhile. She advises short periods 
of concentrated effort and suggests that the work be 
kept easy enough so that the child can learn to do it 
without help and can eventually reach the place where 
he can pass judgment on his own work. It is difficult 
to avoid sacrificing the gifted when the teacher attempts 
to deal with the duller pupils in the classroom. Wood315 
make3 the statement that the methods of the usual class¬ 
room are apt to call for more inflexibility than i3 
necessary, efficient, or wholesome for the gifted child. 
The most successful teacher varies her procedure to 
challenge the interest and enthusiasm of the more 
(13) Russell, Charles, Teaching for Tomorrow, p, 280 
(14) Inskeep, Annie Dolman, "Adapting Modern Teaching 
Procedures to the Mentally Deficient Child - Abstract. 
Katlonal Education Association Proceedings, LXIX, 1931, 
pp. 377-76 
(15) Woods, Elizabeth, "The Gifted Child, a Challenging 
ResDonsibility" - Abstract, national Education Association 
Proceedings, LXIX, 1931, pp. 375=35 
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gifted as well as to simplify the work for the duller. 
When the teacher has solved the problem of inter¬ 
esting her students in school activities, many of her 
otner problems fade into the background. Integration 
of subject matter and of school activities Is an attempt 
to appeal to the Interests of students. To carry this 
Idea Into effective operation It will be necessary for 
us to forget for awhile our elaborate organization, 
standardization, and all the pseudo scientific trappings 
education Is providing for Itself to turn our eyes up 
on the child as an integral part of life and the real 
16 
concern of the schools. Another way of cultivating 
interest is to give the pupil opportunity for self 
expression. The 3elf directed individual Integrates 
his personality, his intellect, hi3 code of living out 
of all the portions of experience he meets. The v/ise 
teacher will provide every possible opportunity for 
17 
student directed activity. 
(16) Hamilton, Aymer J., "Integration in Education" - 
Abstract. National Education Association Proceedings, LaI^, 
1931, pp. 44'6-7 
(17) Rosier, Joseph, "What Part Does the Teacher Play 
in tne Learning Process?" National Education Association 
Proceedings, LXXIV, 1936, pp. 252-3 
ROUTINE CLASSROOM PROCEDURE 
Chapter VII 
Routine Classroom Procedure 
The fifth section of the cheok-llst dealt with "Routine 
Classroom Procedure", a phase of the teacher's work which not 
only inexperienced teachers find difficult but which even 
experienced teachers find troublesome to handle without un- 
due loss of time and energy. 
ID List of topics — Under the heading "Routine Class¬ 
room Procedure" the following topics were listed: 
1. Grading exercises carefully and accurately. 
2. Handling supervised study groups. 
3. Teaching well under supervision. 
4. Preparation and use of mimeographed material. 
5. Keeping the room neat. 
6. Handling the roll call and pupil register. 
7. Making use of the blackboard. 
8. Conducting "field" trips. 
9. Really "knowing" your pupils. 
10. Dealing with pupils with unprepared assignments 
As in the preceding sections no attempt was made to arrange 
these topics according to importance. Table V shows the 
relatively high number of teachers who found some of these 
problems difficult to solve and the relatively low number 
who indicated that other problems were a source of difficulty 
(2) Problems found most difficult by teachers — 'The 
problem considered most difficult by the three hundred 
twenty-four teachers taking part in this study was "Grading 
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Tabic V 
The Ranking of the Several Headings under the Section 
Routine Classroom Procedure" and the Number and Percentages 
of Teachers Checking Each Heading 
Heading Rank 
dumber 
of 
Teachers 
ter cent 
of 
Teachers 
Grading exercises carefully 
and accurately. 1 164 51 
Handling supervised study 
groups. 7 77 24 
Teaching well under 
supervision. 3 136 42 
Preparation and use of 
mimeographed material. 4 109 34 
Keeping the room neat. 5 97 30 
Handling the roll call and 
pupil register. 9 48 15 
Making use of blackboard. 8 60 19 
Conducting "field" trips. 6 79 24 
Really "knowing" your 
pupils. 3 136 42 
Dealing with pupils with 
unprepared assignments. 2 158 49 
exercises carefully and accurately”• One hundred sixty- 
four or fifty-one per cent checked this topic. The problem 
ranking next in order of difficulty, “Dealing with pupils 
with unprepared assignments” was checked by one hundred fifty- 
eight or forty-nine per cent of the teachers. "Teaching 
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woll under superviaW* and "Really 'knowing* your pupila" 
were both checked by one hundred thirty-six or forty-two 
per cent. "Preparation and use of mimeographed material" 
and "Keeping the room neat" were two other sources of diffi¬ 
culty. One hundred nine or thirty-four per cent checked 
the former while ninety-seven or thirty per cent checked 
the latter. Of the ten problems listed the five receiving 
most consideration appear in the following order: 
1. Grading exercises carefully and accurately. 
2. Dealing with pupils with unprepared assignments. 
3. Teaching well under supervision. 
Really "knowing" your pupils. 
4. Preparation and use of mimeographed material. 
5. Keeping the room neat. 
(3) Problems found least difficult by teachers — The 
two problems receiving least consideration were "Handling the 
roll call and pupil register" and "Making use of the black¬ 
board" • These problems were checked by forty-eight or fifteen 
per cent and sixty or nineteen per cent respectively. The 
two remaining problems were practically equal in point of 
difficulty. "Handling supervised study groups" was checked 
by seventy-seven or twenty-four per cent of the teachers 
while "Conducting 'field' trips" was checked by seventy- 
nine or twenty—four per cent of the teachers. Of the ten 
problems listed the problems receiving least consideration 
appear in the following order: 
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1* Handling the roll call and pupil register. 
2. Making use of the blackboard. 
3. Handling supervised study groups. 
4. Conducting "field" trips. 
(4) Topics listed according to difficulty — With the 
above figures in mind the topics arranged according to dif¬ 
ficulty would be grouped as follows: 
1. urauing exercises carefully and accurately. 
2. Dealing with pupils with unprepared assign¬ 
ments. 
3. Teaching well under supervision. 
Really "knowing" your pupils. 
4. Preparation and use of mimeographed material. 
5. Keeping the room neat. 
6. Conducting "field" trips. 
7. Handling supervised study groups. 
8. Making use of the blackboard. 
9. Handling the roll call and pupil register. 
(5) Teacher comments — Although such information was 
not requested in the check-list, some of the teachers gave 
interesting comments on certain items. These items are in¬ 
cluded here for whatever weight they may add to this study. 
A large number of teachers found "Grading exer¬ 
cises carefully and accurately" difficult because of 
the numerous other demands made on their time. 
It was also lack of time that made "Preparation 
and use of mimeographed material" a problem for many 
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teachers. 
There were several comments made on "Keeping the 
room neat"• Some teachers found this problem trouble¬ 
some because pupils dropped papers on the floor. A 
few teachers mentioned gold fish bowls and plants as 
the source of difficulty. Several teachers had trouble 
in connection with building up a suitable and interesting 
room decoration. Even simple decorations, according to 
these teachers were likely to increase the ability to 
keep their rooms in order. Another group found trouble 
in keeping rooms neat because their rooms were used for 
lunch rooms. Several other teachers stated that movable 
furniture added to the difficulty of meeting this 
problem. 
"Making use of the blackboard” caused some teachers 
trouble because they tended to neglect pupil use of the 
board. According to these teachers it was very easy for 
the blackboard to lose part of its educational value 
because althou^i the teacher used it, she did not see 
that the children made use of it. 
"Conducting * field* trips” was a problem for some 
teachers because they found it harder to maintain 
discipline on ouch trips than in the classroom. Other 
teachers stated that large classes made it practically 
impossible to handle such trips efficiently. 
Many teachers stated that "Really *knowing» your 
pupils" was an impossibility because their classes 
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were so large. In some Instances special teachers 
have from five hundred to a thousand different students 
a week. According to other teachers the fact that so 
many students left Immediately after school in order 
to get a bus added to their difficulty in "knowing" 
their students. 
Although there were opinions given concerning 
others of the topics discussed in this chapter, the 
number of teachers submitting similar opinions was too 
few to be considered in this study. 
In addition to the ten topics listed In the check¬ 
list the following were submitted as being troublesome: 
1. Getting pupils in and out of crowded, 
narrow cloakrooms without pushing and needless 
loss of time. 
2. Checking tools (shop teachers). 
3. Keeping work on exhibition. 
4. Taking care of milk money, hot drink 
money, seed money, nursed health exercises, 
speech drills, etc. tfhich are supposed to be 
handled before beginning to teach. 
5. Greeting and talking to visitors. 
6. Passing and collecting papers. 
(6) Comments on related literature — Much writing las 
been done by educators concerning the topics In this section 
of the check-list, but lack of space prevents discussion of 
much of this material. 
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According to many teachers "Grading exercises 
carefully and accurately" Is the moat troublesome In 
this section of the check-list* There are three 
factors connected with this problem (1) finding time 
to grade exercises and tests, (2) knowing how to grade 
exercises and tests, (3) knowing how to construct tests* 
The first difficulty is lessened to a certain extent by 
a knowledge of the last tv/o. A few well planned exer¬ 
cises and tests are more valuable than many which are 
of mediocre quality* There have been numerous books 
written on this subject and several of these arc listed 
in the Bibliography. For a simple but helpful dis¬ 
cussion of this matter the reader should consult an in¬ 
teresting publication by Russell.'** 
"Dealing with pupils with unprepared assignments" 
is really a problem of motivation. Students should 
become more conscious of the personal and social im¬ 
portance of their activities. The best way to get 
pupils to want to do their assignments is to adjust 
their learning activities to their individual abilities 
and needs. McGuire1 2 says practically the same thing 
vfrien she 3ays that the only way to solve tne problem 
of unpreparedness is to develop interest. A judicious 
(1) Russell, Charles, Teaching for Tomorrow,, pp. 50-02 
(2) McGuire, Edna, "Social Studies Skills ana Grade 
Levels in the Elementary School", Education A.3,?2r 
clatlon Proceedings, LXXV, 1937, pp. 432-0 
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amount of praiae often acta as a stimulant which leads 
to better work.3 Added to this Is the question of 
whether pupils know how to study. Much lack of prepa¬ 
ration of assignments la probably due to the fact that 
pupils have never been taught how to study efficiently 
and economically. The suggestion is made that unsuper— 
vised study in any field should be preceded by supervised 
study in that field. 
Prom a survey of educational literature it is 
evident that "Really knowing your pupils" is a matter 
of concern to educators in general as well a3 to 
teachers. As long as the aim of education was focused 
on the imparting of subject matter, this problem 
caused relatively little difficulty; but as soon as 
educators began to think of education in terms of child 
growth and development, the problem of individual dif¬ 
ferences began to assume importance. Today it is 
recognized that the progress of a child depends to a 
large degree on the emotional comfortableness he enjoys 
4 
in the classroom and on the playground. To this end 
it is necessary that the teacher use every opportunity 
(3) Redl, Fritz, "Some Important Factors in Personality 
Development", National Education Association Proceedings, 
LXXVI, pp. 428-31" 
(4) Myers, Gary Cleveland, "The Young Child as a Person”, 
National Education Association Proceedings, LXXV, 1837, 
pp 
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to "really know her pupils". The work In guidance Is 
an attempt to understand the pupil. Floyd5 summarizes 
the value of guidance as opportunity to evaluate the 
program of education in terms of the interests, 
capacities, abilities, and needs of the individual 
child. The school cannot lead to a higher order of 
citizenship and a finer culture except through a know¬ 
ledge of the mental, physical, and emotional set-up of 
the child it is trying to educate. The development of 
personalities that are emotionally matured is one of 
the responsibilities of the teacher.'' Success in 
school work is not measured in terms of grades and 
credits but in terms of character, culture and effec¬ 
tiveness of the personalities of the children. 
"Teaching well under supervislon,, is a problem 
for some teachers because of a lack of understanding 
between teacher and supervisor. If this problem is 
to disappear, both supervisor and teacher must be 
fully cognizant of the fact that they are working to¬ 
ward a common end—the improvement of teaching. Both 
must view the situations objectively. Bacon^ suggests 
(5) Floyd, Oliver R., "The Functions of Secondary 
Education (Function VII)", national Education Association 
proceedings, LXXV, 1937, pp. 418-19 
(6) Hogue, Helen Gibson, "The Three C»s of Education- 
Character, Citizenship, and Culture’-, a11ona 1 
Association Proceedings, LXXV, 1937, pp. 291-^ 
(7) Bacon, Francis L., 
Discussion Groups" - Abstract 
Proceedings, LXXV, 1937, pp. 
"Improving Education thru 
. national Education Association 
69 -7CT“ 
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discussion as a means of analysis. Interpretation, and 
understanding. These groups if well planned will re- 
desirable outcomes. There must however be 
active participation else much value will be lost. 
Much of the nervousness of teachers In the presence of 
the supervisor Is due to the fact that schools do not 
distinguish between administration and supervision. 
That is, they combine evaluation for promotion with 
evaluation for Improvement. Naturally the teacher 
feels she is on trial, that her Job or promotion de¬ 
pend upon making a good impression, therefore, she 
does not give a typical or average performance. On 
the other hand, were she to realize that the supervisor 
is there only to help her, she would be able to throw 
off this nervousness and really participate in obtaining 
the most from the experience. Under good supervision, 
teachers welcome the visit of the supervisor. 
Much of the work of "Keeping the room neat" can 
be done by pupils. If properly motivated this becomes 
o 
a pleasure rather than a task. Mrs. Wilson has some 
fine suggestions for meeting this problem. Among 
various committees are the "Clean—up Squads’ • The 
room committee keeps the bulletin boards neatly 
arranged and the blackboards clean and nas charge o*. 
(8) Wilson, Mrs. Jessie, "Citizens Junior Clubs in 
Rural Schools", National Education Association Proceedings , 
LXXV, 1937, pp. 351-o 
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keeping desks In order. The health committee checks 
coat room, supervises handwashing drill, and takes 
charge of washing facilities and the drinkln<; fountain. 
Children should be encouraged to realize that the 
school room is their responsibility and that they 
should take pride in its appearance. 
For further studies on the above and for citations 
which should be of aid in connection with the other 
topics listed in this chapter the reader should con¬ 
sult the appropriate heading in the Bibliography. 
KXTRA-CUKRICULAR ACTIVITIES 
Chapter VIII 
Extra-Curricular Activities 
The la3t section of the check-list dealt with "Extra- 
Curricular Activities", a phase of the teacher* s work that 
has now become of recognized Importance to the whole school 
program* Since there is as yet no standardized practice 
regarding these activities the beginning teacher is faced 
with many problems. 
(1) Ll3t of topics — Under the heading "Extra-Curricular 
Activities" the following topics v/ere listed: 
1. To get and maintain the interest of pupils in 
clubs. 
2. To make clubs "worth something". 
5. Supervising club activities of which they know 
very little. 
4* Being expected to participate in too many clubs* 
5. Teaciers* out of school life too closely 
checked. 
6. To maintain a careful social attitude toward 
administrators, trustees, etc. 
7. Making "required" visits to homes of pupils. 
8. Taking "required improvement" classes each 
year. 
As in the preceding sections no attempt was made to arrange 
these topics according to importance. Table VI shows the 
relatively high number who checked certain problems ana tie 
relatively low number who checked other problems. 
- 80 - 
Table VI 
The Ranking of the Several Headings under the Section 
"Extra-Curricular Activities" and the Number and Percentages 
of Teachers Checking Each Heading 
Heading Rank 
dumber 
of 
Teachers 
ter cent 
of 
Teachers 
To get and maintain the in¬ 
terest of pupils in clubs* 2 103 32 
To make clubs "worth 
something" • 1 126 39 
Supervising club activities 
of which they know very 
little. 3 85 26 
Being expected to participate 
in too many clubs. 8 46 14 
Teachers* out of school life 
too closely checked. 4 77 24 
To maintain a careful social 
attitude toward administrators, 
trustees, etc. 6 66 20 
Making "required" visits to 
homes of pupils. 5 72 22 
Taking "required improvement" 
classes each year. 7 49 15 
(2) Problems found mo3t difficult by teachers — Two 
problems in this group proved to be considerably more trouble¬ 
some than the remaining six. The most difficult, "To make 
clubs 1worth something*", was checked by one hundred twenty- 
six or thirty-nine per cent of the teachers* The problem 
ranking next In importance, "To get and maintain the interest 
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of pupil3 In clubs" , was checked by one hundred three or 
thirty-two per cent. Of the eight problems listed the two 
receiving most consideration appear in the following order: 
1. To make clubs "worth something". 
2. To get and maintain the interest of pupils 
in clubs. 
(3) Problems found least difficult by teachers _ The 
two problems receiving least consideration were "Being 
expected to participate in too many clubs" and "Taking 
Required improvement* classes each year". The former was 
checked by forty-six or fourteen per cent; the latter, by 
forty-nine or fifteen per cent. Prom twenty to twenty-six 
per cent of the teachers found the four remaining problems 
in this group a source of difficulty. Sixty-six or twenty 
per cent checked "To maintain a careful social attitude to¬ 
ward administrators, trustees, etc.1', seventy-two or twenty- 
two per cent checked "Making * required* visits to homes of 
pupils", seventy-seven or twenty-four per cent checked 
"Teachers* out of school life too closely checked", and 
ei$ity-five or twenty-six per cent checked "Supervising 
club activities of #iich they know very little". Of the 
eight problems listed the problems receiving least con¬ 
sideration appear in the following order: 
1. Being expected to participate in too many clubs. 
2. Taking "required improvement" classes each year. 
3. To maintain a careful social attitude toward 
administrators, trustees, etc. 
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4. Making "required" visits to homes of pupils. 
5. Teachers* out of school life too closely 
checked. 
6. Supervising club activities of which they 
know very little. 
(4) Topics listed according to difficulty_With 
the above figures in mind the topics arranged according to 
difficulty would be grouped as follows: 
1. To make clubs "worth something". 
2. To get and maintain the interest of pupils 
in clubs. 
3. Supervising club activities of which they 
know very little. 
4. Teachers* out of school life too closely 
checked. 
5. Making "required" visits to homes of pupils. 
6. To maintain a careful social attitude toward 
administrators, trustees, etc. 
7. Taking "required improvement" classes each 
year. 
8. Being expected to participate in too many 
clubs. 
(5) Teacher comments — Many of the teachers stated 
that clubs were not a part of their school set up. This no 
doubt accounts for the fact that there were so few comments 
made on this section of the check-list. 
The only topic on which there was any agreement 
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was the first one, "To get and maintain the interest of 
pupils in clubs". Several teachers found this a prob¬ 
lem because they were over zealous in starting clubs 
^iich later took up too much of their time. Another 
reason for difficulty was trying to use in club 
activities the less talented and more retiring pupils. 
These teachers stated that it was very easy to con¬ 
tinually rely on the more gifted students thereby 
lessening the value of club work. 
Although there were opinions given concerning 
others of the topics discussed in this chapter, the 
number of teachers submitting similar opinions was too 
few to be considered in this study. 
In addition to the eight topics listed in the 
check-list the following were submitted as being 
troublesome s 
1. Arousing school spirit. 
2. Lack of teachers* meetings for the pur¬ 
pose of discussing vital questions. 
3. Presence of clubs that interest neither 
pupils nor teacher. 
4. Keeping student after school for extra¬ 
curricular activities. 
(6) CQTHTnenta on related literature -- Within the past 
few years extra-curricular activities have come to assume 
an important place In the school curriculum. Although much 
literature has been written on this subject, space prevents 
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the discussion of other than club work. 
The two proolems in this section of the check¬ 
list which caused most trouble to teachers were "To 
make clubs worth something" and "To get and maintain 
the interest of pupils in clubs". The eight hour day 
and the five day week have considerably increased 
leisure time in thi3 country, and this increased 
leisure has added a new responsibility to the public 
school. That the school system has taken this 
responsibility seriously is indicated by the fact 
that "a worthy use of leisure time" is one of the 
seven cardinal principles of secondary education. 
Scott^ maintains that leisure time activities should 
be one of the first obligations of the school because 
the public school is the chief means of social better¬ 
ment. The ability to play, to read and discuss, and 
to be at ease socially are some of the benefits of 
2 
worthwhile club work. There are a few conditions that 
need to be met if extra-curricular activities are to 
be successful.3 These include: (1) sympathetic in- 
(1) Scott, Harry A., "The School as a Coordinating 
Agency for Leisure Time Activities", Rational Education 
Association Proceedings. LXXVI, 1938, pp. 1*7&-17$ 
(2) Whiteside, H. C. "The Rural School as a Community 
Center for Recreation", National Education Association 
Proceedings, LXXVI, 1938, pp. 513-4 
(3) Struck, F. Theodore, Creative Tea chin,:, pp. 556-7 
- 85 - 
tereat and support of school administrators, (2) club 
sponsors who are prepared to serve as leaders, (3) 
club members who are, or can be. Interested In the 
activities selected, and (4) suitable housing and 
equipment. As the teachers indicated one of the most 
difficult problems is maintaining interest in clubs. 
Struck^ outlines seven suggestions for developing 
craft hobbies which can be applied to clubs in general. 
These suggestions are (1) find out the pupil»s present 
interest (2) deepen his Interest (3) broaden his hori¬ 
zon (4) make success probable (5) stress tryouts and 
guidance (6) use methods that make for freedom (7) 
teach pupils to select constructive activities. Struck4 5 
also outlines a procedure for organizing clubs which 
should prove valuable to teachers interested in this 
work. One important phase of club work i3 that in¬ 
volved in the attempt to work out programs of improve¬ 
ment in living surroundings. Here the core program 
idea can be utilized by incorporating the units and 
activities of art value with the aspects of daily 
life.6 Clubs are an excellent means of integrating 
(4) Struck, F. Theodore, Creative Teaching, pp. 557-64 
(5) Ibid, pp. 558-9 
(6) Diederich, Paul B., "The Cooperation of Art 
Teachers in Other Courses and Activities of the Secondary 
School" - Abstract. National Education Association Proceedings, 
LXXVI, 1938, pp. 382-? 
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art. and other school subjects as well as Integrating 
art and life activities. 
Scattered throughout a wide sampling of literature 
are found also the following suggestions: (1) that 
extra-curricular work should be entirely voluntary 
(2) that any extra-curricular work should originate 
in a felt need of the pupils (3) that pupils should, 
so far as possible, organize and operate their own 
activities and not be compelled to adopt adult stand¬ 
ards (4) that the primary purpose of extra-curricular 
work is to overcome some weakness in the curricular 
set-up of the school and that objectives of extra¬ 
curricular work should be determined from this point 
of view (5) that if the teacher occupies a more im¬ 
portant place than that of a participator she is failing 
in getting full value from the work (6) that once an 
extra-curricular activity has proved itself it should 
become part of the regular curriculum either as an 
elective course or as a project in connection with 
another course (7) that the extra-curricular work is 
an ideal opportunity for a teacher to experiment with 
different methods of handling material preparatory to 
inclusion in or rejection from her regular class work 
(8) that the important objective in any activity is 
the training the pupils receive and not the end product 
of that training. A school paper may be relatively 
poor and the pupils gain much valuable training; it 
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may be relatively good and the pupils gain little 
because the teacher makes all decisions and evaluations. 
For further studies on the above and for citations 
which should be of aid in connection with the other 
topics listed in this chapter the reader should consult 
the appropriate heading in the Bibliography. 
RESTATEMENT OF PROBLEM, CONCLUSIONS AND LIMITATIONS 
Chapter IX 
Restatement of Problem, Conclusions and Limitations 
(D Statement of problem — The purpose of this study 
is twofold: 
(a) To determine just what the problems are that 
confront new teachers. 
(b) To offer some suggestions for solving these 
problems• 
(2) Conclusions based on the material presented in 
this study — 
(a) A concensus of opinion of fifty per cent or 
more of the three hundred twenty-four teachers repre¬ 
sented in this study indicates that there are ten 
outstanding problems which confront the beginning 
teacher. These are as follows: 
1. Distracting attention of other members 
of the class. 
2. Presence of peculiar personality traits 
in pupils. 
3. Presence of a large range of intelligence. 
4. Presence of varied home environments. 
5. Beginning work at the level of the class. 
6* Failure to observe established rules of 
school routine. 
7. Lack of attention to class activities. 
8. Remedial work with special pupil cases. 
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9. Finding Illustrative material for classes. 
10. Grading exercises carefully and accurately. 
(b) Of the ten outstanding problems the most 
difficult ones for the beginning teacher are concerned 
with discipline and with meeting individual differences 
among the pupils. 
(c) The fact that only fifteen per cent of the 
three hundred twenty-four teachers represented in this 
study checked the following problems indicates that 
there are fifteen problems which present little diffi¬ 
culty to the beginning teacher. 
1. Poor beginning—too strict. 
2• Truancy• 
3. Stealing. 
4. Absence of administrative cooperation. 
5. Lack of helpful suggestions from super¬ 
visors and principals. 
6. Wise choice of pupil homework. 
7. Too much out of class "police” work. 
8. Cheating in examinations. 
9. Wise handling of "controversial" issues. 
10. The course, unpopular with many, is 
required. 
H. Proper balance between "lecturing and 
"discussion"• 
12. Being expected to participate in too 
many clubs. 
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13, Correct spacing of reviews and drills, 
14, Taking "required improvement" classes 
each year, 
15, Testing the results of teaching, 
(d) The least difficult problems for teachers are 
concerned chiefly with certain types of discipline and 
certain phases of teaching, 
(e) It cannot be said that certain broad 
classifications of the teacher1s work are difficult 
and some not difficult; within each broad classifica¬ 
tion, discipline for example, some phases may be 
difficult and some not difficult. 
(f) Valuable suggestions for ways in which to 
meet these problems are to be found in current pro¬ 
fessional literature. These suggestions are summarized 
in the chapters dealing with specific phases of the 
check-list and additional supplementary readings may 
be found in the Bibliography. 
(g) Comments by teachers on the check-list would 
indicate that teachers are really concerned about these 
problems and ones of a like nature, 
(3) Limitations — 
(a) This study is subject to the usual weaknesses 
of the questionnaire method. 
(b) A return of three hundred twenty-four out of 
a possible six hundred check-lists is not as valid as 
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a larger return would have been* 
(c) Personal Interviews with the teachers 
represented In this study would have Increased Its 
validity. 
(d) A comparison of the problems of teachers 
in rural schools with those of teachers in city 
schools or a comparison of the problems of teachers 
in elementary schools with those of teachers in 
secondary schools was not possible in this study and 
it might have proved valuable. 
. 
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Appendix 1 
Letter Asking Cooperation In Study 
The Commonwealth of Massachusetts 
Massachusetts State College 
EDUCATION AND PSYCHOLOGY Amherst 
February 7, 1958 
Superintendent 
Dear Sirs 
The Education section of the Department of Education and 
Psychology of Massachusetts State College wishes to carry 
out a survey study of the problems of the new teacher in 
this state. Teacher training agencies may well profit by 
the findings. There are summaries of the problems and 
difficulties of teachers furnished by their own testimony, 
but the inexperienced-first year-I-ever-tried-it teacher 
does not stand alone. What appears serious this first year 
shall probably have lost its seriousness another year and 
would not be mentioned. We want to know what the problems 
are now—during that first year. 
The Commissioner of Education has sanctioned the study and 
we have consulted with the Director of Elementary and 
Secondary Schools on the nature and value of such a study. 
The information must cone first hand and there seems to be 
no way to get the mailing addresses of the beginning teachers 
except through your office. 
Nowl Will you join us in this effort by sending on the 
reverse side of this sheet the mailing address of each of 
your teachers belonging to the group indicated above, in 
both elementary and high schools in your charge? Perhaps you 
prefer us to send the inquiry sheets directly to you to be 
distributed, filled out and returned. We want to do a 
thorough job in covering the state and need your aid. 
Very truly yours. 
W. S. Welles 
Head of Department 
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Appendix 2 
Follow-Up Letter 
The Commonwealth of Massachusetts 
EDUCATION AND PSYCHOLOGY 
Massachusetts State College 
Amherst 
April 20, 1938 
Superintendent 
Dear Sir: 
On February 7th, I wrote you asking your cooperation 
in making a study of the problems of the new"teachers, and I 
wish to express my thanks for the list of new teachers which 
you sent me. 
On March 7th, six hundred questionnaires were 
mailed to those teachers whose names were submitted by the 
various superintendents of the State. The results are as 
follows: 
600 questionnaires mailed 
225 questionnaires filled out and returned to 
my department 
100 more questionnaires at least needed to make 
this study valid 
questionnaires mailed to teachers under your 
Jurisdiction 
questionnaires returned by your teachers 
Will you please ask your new teachers to send in 
their blanks if they have not already done so? 
No names appear on these questionnaires. It Is 
not possible, therefore, for me to tell which of your teachers 
have already returned their papers. 
Thank you for your help. 
Sincerely yours. 
WSWsED 
W. S. Welles 
Head of Department 
9*> 
Appendix T 
Letter of Transmittel 
MASSACHUSETTS STATE COLLEGE 
AMHEBST, MASSACHUSETTS 
Depts of Education and Psychology 
To the Teacher: 
In all teacher training Institutions educators are attempting to pro¬ 
vide a curriculum which will anticipate the problems of a beginning 
teacher. With this In mind the enclosed check list has been formulated 
In the belief that the new teacher herself will be able to shed coa- 
siderable light on this problem* 
In this check list some eighty possible problems have been set down. 
Some are more troublesome than others* Only the teacher of limited 
experience is qualified to Judge which of these need the most consider¬ 
ation* It is no doubt true that various problems which teachers are 
experiencing have been omitted from the list. Realising this, space 
has been provided for remarks by each teacher* 
Only teachers who at the present time are engaged in their first year 
of teaching are being asked to take part in this study, for it is be¬ 
lieved that these problems will be clearer in the minds of the teachers 
actually experiencing them than in the memories of experienced teachers. 
Ve know that teachers everywhere are carrying heavy programs, and 
that you as a new teacher are leading an especially busy life. How¬ 
ever, it le hoped that you will consider the problem to be one which 
is worthy a portion of yonr time. Certainly the people engaged in 
this study will appreciate your cooperation, for to no one else can 
they go for this information. 
Yery truly yours. 
V. S. Welles 
Head of Department 
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Subjects taught__ 
Grades taught ~ 
Number of teachers In the building 
To the Teacher: 
Many of the Items listed below under the separate headings are presenting 
real problems to the beginning teacher. Under each general heading please 
check the designated number of those which, in your experience, present th* 
greatest difficulty. In the blank spaces please make your own addition'- 
Of those checked please star under each general heading the gjn which seems 
to you to stand out as most troublesome. Please put the check ( ) before 
the number of the problem. 
A. AND HANDLING Of PHYSICAL EQUIPUMT 
(Check the 4 most difficult ones for beginning teachers.) 
1. Ventilating and lighting the room. 
2. Finding illustrative material for classes. 
3. Having a voice In choosing the textbook. 
4. Distributing classroom supplies without loss of time. 
5» Getting class material mimeographed. 
6. Getting equipment repaired. 
7* Making use of city (town) and school libraries. 
8. Supervising playground activities. 
9* (Tour own additions) 
10._ 
11.  
B. DISCIPLINE CAUSES 
(Check the 8 most potent causes of disciplinary problems for beginning 
teachers.) 
1. Presence of under-age and over-age pupils. 
2. Presence of a large range of intelligence. 
3* Presence of various nationalities. 
4. presence of varied home environments. 
5. Presence of peculiar personality traits in pupils. 
6. Presence of an undifferentiated course of Btudy. 
7. Presence of pupils with ‘•practical" rather than "intellectual" minds. 
8. Presence of "weak" disciplinarians among other teachers. 
9. Poor beginning—*too easy. (Your own) 
10. Poor beginning—too strict. (Your own) 
11. Pupils too interested in out of school happenings. 
12. Too much out of class "police" work. (Corridor duty, basement duty. 
etc.) 
13. Absence of home or parent co-operation. 
lU. Absence of administrative co-operation. 
15. T^n.h- of careful seating arrangement. 
16. Classes too large to manage. 
17. Use of poor disciplinary devices. (Your own) 
18. The course, unpopular with many, is required, 
19. of understanding of pupil reactions. 
20. (Your own additions) 
21. _____—-— ‘ 
22. ----- -- 
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C. DISCIPLINE TYPES 
(Check the 4 most difficult type, of disciplinary problem, which 
confront the beginning teacher*) 
1. Truancy* 
2. Failure to observe established rule, of school routine. 
3- Lack of attention to class activities. 
4* Distracting attention of other members of class. 
5* Impudent remarks to teachers or members of class. 
6. Damaging school property. 
7» Stealing. 
8. Cheating in examinations. 
9» Misbehavior on way to or from school. 
10. (Tour own additions) 
11. ___ 
12. __ 
D. TEACHING 
(Check the 8 which present the greatest difficulty for beginning 
teachers.) 
1. Preparation for the class lesson. (Lesson plans, etc.) 
2. Asking questions which stimulate thinking. 
3. Guiding pupil participation in lesson. 
4. Beginning work at the level of the class. 
5* Knowledge of subject matter in grades preceding and following 
grade taught. 
6. Diagnosing pupil difficulties or weaknesses. 
7. Varying instruction to meet pupils1 interests. 
8. Varying instructions according to ability of pupils. 
9. Vise handling of "controversial* issues. 
10. Proper balance between "textbook" and "activity" exercises. 
11. Bemedial work with special pupil cases. 
12. Proper balance between written and oral work. 
13. Proper balance between "lecturing" and "discussion". 
14. Handling two or more classes at once. 
15* Teaching too many subjects. 
16. Changing artificial incentives (rewards, emulation, etc.) to a liking 
for the subject itself. 
17. Motivating pupils to want to work. 
18. Correct spacing of reviews and drills. 
19. Vise choice of pupil homework. 
20. Testing the results of teaching. 
21. Grading pupils for report cards. 
22. Deciding which pupils should fail. 
23. |aafc of helpful suggestions from supervisors and principals. 
24. (Tour own additions) 
25. -—-—---- 
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E» CLASSBOOM PBQCIDU^E 
(22toE05 ,hUh ^ er**t**‘ tor beginning 
1. Grading exercise* carefully and accurately. 
2. Handling supervised study groups. 
3. Teaching well under supervision. 
4» Preparation and use of mimeographed material. 
5« Seeping the room neat. 
6. Handling the roll call and pupil register. 
7. kaking use of the blackboard. 
8. Conducting "field* trips. 
9. Beally "knowing" your pupils. 
10. Dealing with pupils with unprepared assignments. 
11. (Your own additions) 
12. 
13. _~ . 
Eklkk-CU&lUCTJLAu ACTIVITIES 
(Check the 5 which are most troublesome to beginning teachers.) 
1. To get and maintain the interest of purpils in clubs. 
2. To m>u.e clubs "worth something". 
3. Supervising club activities of which they know very little. 
4. Being expected to participate in too many clubs. 
3* Teachers' out of school life too closely checked. 
6. To maintain a careful social attitude toward administrators, 
trustees, etc. 
7* Making "required* visits to homes of pupils. 
8. Taking * required improvement" classes each year. 
9* (Tour own addition*) 
10._ 
11. 
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